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During the school year data were collected and analyzed in several areas pertaining to Title I student achievement. Administrators and teachers carefully reviewed these data in order to inform the decisions that will be made concerning Title I program design and implementation for School Year 2013-2014.  Parents/guardians will review data at the first academic parent teacher team meeting (this Fall).
In order to determine the efficacy of Title I instructional practices at all grade levels, data were collected from several sources. Primarily we relied on the PM Benchmark Kit (leveled reader assessment), the Renaissance Learning (RLA) STAR Reading & Math tests, Achievement Network (ANET) interim assessments, and classroom writing rubrics. We also relied on classroom teachers’ observations of student achievement and daily and weekly running records. This report will discuss the results of data collection from Benchmark, DC CAS and the RLA STAR Reading and Math Tests.
Student Achievement & Outcome Data
[bookmark: _GoBack]Scores increased in both reading and math.  The school failed to meet AMO in reading and math for two consecutive years.  DC-CAS 2013 results demonstrated that students are 40% proficient in math (up slightly from 38.8%) and 45% in reading (up from 36.4%).  Math results by achievement category: Below basic-16; Basic-56; Proficient-41; and Advanced-8.  Reading results by achievement category: Below basic-14; Basic-53; Proficient - 51; & Advanced-3.  Math results by achievement category for Special Education students: Below basic-5; Basic-9; Proficient-3; & Advanced-2.  Reading results by achievement category for Special Education students: Below basic-4; Basic-10; Proficient-4; & Advanced - 1.  Elementary School Reading (3rd-5th) proficient & above-37.7%; Elementary school mathematics (3rd-5th) proficient & above-24.6%; Middle school mathematics (6th-8th)-52.5%; and middle school mathematics (6th-8th) proficient & above-57.4%.  Subgroup results show that the subgroups in most need are the Economically Disadvantaged subgroup (reading and math) and Special education (reading and math).  Based upon Renaissance Learning STAR assessment, 64.9% of students are below grade level in reading; and 45.8% are below grade level in math. Achievement category results (& deeper review of Basic students' results) suggest a need to devote more focus to students very close to proficiency in math and reading.  Data by school level (elementary & middle) reveal the need for greater focus on accelerating the achievement of elementary students.  We will focus our work on these specific subgroups in the following ways: 1) Focus on specific gaps in learning for economically disadvantaged, elementary & special education students; 2) provide more hours of effective instruction from highly qualified teachers (with a year-round calendar with 28 more instructional days); and 3) committed and qualified staff by building a professional learning community and expanding the value-added principal and teacher evaluation system.  The school will continue to use the following practices: extended day; Saturday school; continuous assessments; Marzano high yield strategies; differentiated instruction; daily classroom walkthroughs; and intervention (Voyager, REWARDS).  New practices to address the continuing failure of students to meet proficiency include: 1) Intervention - Orton-Gillingham for grades 2-8; 2) Implementing year-round calendar (including 28 additional days); and 3) Beginning extended day & intervention earlier in the year to extend instructional time for students.   Teacher effectiveness and retention efforts will be enhanced by: 1) differentiated professional development; 2) Daily classroom walkthroughs & weekly feedback sessions; 3) Professional development in core content, common core standards, rigorous curriculum design, and best practices; and 4) No-Nonsense Nurturer professional development and implementation to improve teacher classroom management effectiveness.  Teacher effectiveness is measured by a value-added evaluation instrument (which includes an one informal & 3 formal observations & evaluations).  To ensure teachers are highly effective, instructional leaders (principal, assistant principal, instructional coaches & special education coordinator) conduct daily walkthroughs/informal observations and weekly feedback sessions.  Teachers new to the field or the school receive New Teachers Induction training.  All teachers receive a host of professional development based upon observed & expressed needs.  The results of the teacher needs assessment included the following findings (in terms of teachers needing more PD): 1) most teachers (60-90%) need PD in implementing common core standards (including BCR writing & grammar); 2) Best practices (60% & higher); 3) Best practices - reading comprehension & math - 6-33%; 4) assessment training - 11-66%; 5) differentiating instruction - 66%; 6) technology - PowerSchool & promethean boards - 50-66%; and 7) Positive Behavior (PBIS).  In terms of special services and supports, teachers benefited from & will continue to receive from an instructional leader: 1) weekly review of instructional plans; 2) daily instructional walkthrough; 3) weekly feedback session; and 4) guided planning & data meetings.  Tree of Life uses a value-added teacher evaluation system approved by OSSE via Race to the Top, includes four formal evaluations (one informal; three formal) (including video-taped formal observations).
Supplemental services were provided to students with individualized educational programs (IEPs) and most at risk of not scoring proficient on DC-CAS.  It was felt that because economically-disadvantaged and students with disabilities were failing to meet their progress and performance index (PPI) targets on the DC CAS that we should provide Title I services to qualifying students.   We plan to provide more instructional days, instead of utilizing supplemental services (while we believe the provision of supplemental services to have been effective).
Local Measures of Student Performance Other Than DC-CAS
The Achievement Network (ANET) interim assessment is administered to grades 2-8 to serve as a predictor of success on DC CAS.   Assessments are administered every 7 weeks (4 times prior to DC CAS).  Teachers analyze the results, develop action plans for re-teach, then re-assess each standards of low performance (prior to the next interim assessment).  The AIMSWeb is administered to students in grades K-3 to determine cause for reading failure & to inform intervention (group assignments & content).  Renaissance Learning STAR assessments are used to determine student progress and proficiency in reading and math.  Rigorous Curriculum Design (RCD) Unit organizers guide instruction provided by teachers (every 6-8 weeks).  RCD Unit Organizers include performance tasks, teacher-made assessments and unit pre- and post-test assessments.  Both the ANET & teacher-made assessments reveal student success or failure in meeting common core standards.  Assessment results drive differentiated re-teach and intervention for struggling students.
Additional Assistance
Individuals students needing assistance in meeting the States standards receive the following services: 1) differentiated instruction; 2) instructional re-teach (designed to ensure mastery of standards); 3) intervention (Voyager, REWARDS, Orton-Gillingham, Jr. Greatbooks, Math); 4) Technology-based individualized programs such as Renaissance Learning accelerated math which is individualized based upon student’s needs (toward standards mastery), Learn-Zillion – video lessons design to re-teach skills to students, etc.; 5) twenty-eight additional days of quality instruction; and 6) after school academic enrichment (including test prep).  A weakness of last year’s program was the late start of intervention programs. Intervention programs, this year, will start in September.
Preschool
The Schools is in partnership with Appletree schools (who received a SOAR grant) to support high quality preschool programs.  Title I funds are used to allocate paraprofessionals to support high levels of student learning.  We believe the utilization of teacher assistant in primary grades (Pre-K-1) is a strength of the Title I program.  Early Childhood (EC) Performance Management Framework (PMF) preliminary results support this as Preschool met all of their targets (and Kindergarten) and 1st grade met its target in Math.  
Highly Qualified & Effective Teachers
All but one of Tree of Life teachers are highly qualified.  (The one teacher that was hired August 2013 and is not highly qualified has a conditional contract to pass her Praxis by December as a condition of her employment and will receive coaching support.)  Tree of Life uses a value-added teacher evaluation system approved by OSSE via Race to the Top. The system includes four formal evaluations (one informal; three formal) (including video-taped formal observations).  Teachers’ effectiveness is rated on factors such as instructional planning; classroom management & environment; effectiveness of instruction; quality family engagement; and student achievement and growth. To ensure teachers are highly effective, teachers receive the following: 1) Professional development (prior to the start of school) in curriculum implementation and best practices; 2) daily observations & weekly feedback sessions from instructional leaders; 3) new teachers receive monthly professional development training on best practices, data-driven instructional planning & teaching, assessment analysis (& action plan development) and PBIS (positive behavior improvement).  Instructional leaders critique teacher progress, sometimes conduct calibrated classroom walkthroughs and as a leadership team problem-solve any teacher struggling with teacher effectiveness.  
Parental Involvement
Strategies used to engage & communicate with parents include: 1) Weekly Family News; 2) school Messenger (electronic); 3) FACEBOOK; 4) PowerSchool Home Connection - parent access to students' grades; and 5) Parent Conferences & Focus Groups; and 5) Web site.  Services provided to parents include: 1) Academic Parent Teacher Team meetings (3 times per year) and other conferences; 2) transportation support; 3) transportation funding, uniforms, etc. for homeless families; and 4) Workshops - Academic, parenting, etc.  Parent input is gathered via the following vehicles: 1) Parent satisfaction survey; 2) Parent focus groups; and 3) parent participation on school improvement planning team.  We will devote greater focus to quality parental involvement/engagement by: 1) increasing Parent Center activities; 2) increasing participation of parents in academic parent teacher team meeting (APTT); and 3) increasing family-strengthening and support activities.  
Extended Time
Funds for instructional facilitator, paraprofessionals, extended school year (to add 28 instructional days) and professional development support student receipt of instruction, tutoring and intervention during, after and out-of-school.  Other activities, not supported by these funds include, academic enrichment provided by enrichment workers, financial literacy program, hip-hop literacy program.  Tree of Life also utilizes a part-time teacher to provide intervention to struggling students and support classroom instruction.
Teacher & Leader Evaluation System
Tree of Life uses a value-added teacher evaluation system approved by OSSE via Race to the Top, includes four formal evaluations (one informal; three formal) (including video-taped formal observations). Principle 3: Supporting Effective Instruction and Leadership - We will vigorously recruit effective teachers prepared to succeed in a high poverty low performing urban school.  Targeted and differentiated professional development (based upon analyses of achievement & instruction and professional needs of teachers) will be provided to support effective instruction.  Instructional leaders, at our school, have received leadership coaching from for the last two years.  Leaders, through this coaching model, have implemented practices to effectively support effective instruction including: highly visible leaders in the classroom, weekly review of lesson plans, weekly class observations & feedback sessions and regular monitoring of student and teacher progress.  We will continue these practices, as part of this program to accelerated teacher effectiveness and student learning.  Teachers will continue to participate in professional development and training (internal and external to the school) designed to increase the quality of teaching (including trainings offered by OSSE).  Differentiated instruction and Intervention will continue to be a focus at our school.  More training in these areas will be provided prior to the start of school.  Teachers will also receive training in implementing the Rigorous Curriculum Design (RCD) (including creating and implementing authentic performance tasks).
The impact on instruction for next year would be a stronger focus on teaching for fluency and providing professional development for teachers in the area of fluency instruction and unwrapping the Common Core Standards. In addition, fluency is affected by the ability to decode words quickly therefore another emphasis for instruction and professional development should be on the teaching of phonics.
We also used data from the ANET & DC-CAS, administered in the spring, to determine if Title I students were making progress towards meeting the state standards. A question to investigate would be why is it that grade 3 special education and regular education Title I students are not making similar progress as compared to students in grade 2 (& repeating a pattern of previous 3rd grade cohorts)? An examination of curriculum and instruction is advisable.
Phonics is also being systematically taught in grades 1-3 using the Open Court Reading Imagine It! program. Data were collected from the AIMSWeb reading test word decoding section and comprehension section to determine what students need intervention.   
The data collected above have provided us with useful information. We will continue to focus instruction and professional development activities on the five areas of reading success identified by the NRP with a special emphasis for students on phonics, fluency and comprehension. We will continue to provide services to economically-disadvantaged and special education students (in addition to their IEPs) when applicable. We will continue providing training in the NRPs recommendations for reading success to Title I teacher assistants. We will continue incorporating DC CAS-like vocabulary and language into Title I literacy lessons in grades 1-8.
Changes in the Title I program will focus on: 1) accelerating student academic achievement and growth via increasing instructional days; 2) increasing quality and quantity of parent/family engagement and support in student academic achievement & growth; and 3) providing teachers and teacher assistant with expert professional development (including coaching from Title I Educational Facilitator) to provide quality instruction based upon Common Core Standards.  
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