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Over the past five years Thurgood Marshall Academy’s Title I program has focused on key initiatives to facilitate positive gains in student achievement based data from pre- and post-diagnostic assessments and feedback from staff, faculty, and parents. These initiatives include: double-block math and reading remediation; data-driven instruction; professional development for staff and faculty; and supplemental classroom materials and supplies. During SY12-13, Thurgood Marshall Academy expanded its Title I initiatives to include double-block Advanced Placement instruction to better support the needs of the students to adequately prepare them for college success. 
For its Title I Program Evaluation, Thurgood Marshall Academy’s leadership team reviewed each initiative and its related hypothesis, and analyzed available data to determine the effectiveness of the actions taken. Where necessary, the team identified areas of improvement as well. 
Initiative #1: Double-block 9th and 10th grade math and reading remediation 
Hypothesis: If 9th and 10th grade students receive 90 minutes of math and reading instruction per day, they will demonstrate increased proficiency on state level assessments by 10th grade.
Action: Many students who enter the 9th grade at Thurgood Marshall Academy are not adequately prepared for the school’s rigorous college preparatory curriculum, let alone the 9th grade level curriculum. Pre-diagnostic testing conducted during the summer of 2012 revealed that 56% of incoming students tested were below grade level in reading and 80% were below grade level in math. Unfortunately, these numbers are not uncommon to Thurgood Marshall Academy.  When initially faced with this alarming reality Thurgood Marshall Academy researched best practices in how best to increase student comprehension in course subjects, such as math and reading, to implement so that students will show the academic gains necessary to score at or above proficiency levels on the DC CAS. 
Schools facing similar problems have successfully used additional class time to make up for these deficiencies. For example, according to the National High School Center, schools that have “specialized ‘catch-up’ courses and extended block scheduling” have experienced gains in student achievement and growth. Thurgood Marshall Academy has adopted this approach with double-block scheduling for 9th and 10th grade English and math classes. 
Each 9th grader at Thurgood Marshall Academy received 90 minutes of math and reading every day, a “double-block” of class time.  To ensure that students’ deficiencies were being addressed, Thurgood Marshall Academy administered a grade level pre-diagnostic test through the Performance Series– a computerized system that measures students’ grade level and allows teachers to identify key areas where kids are most struggling so they can focus their instruction on the corresponding standards.  Results of the pre-diagnostic tests were used to assist in scheduling, lesson plans, and additional assessments. 
In  10th grade, students continue  double-block instruction in  in math and English in an effort to meet AMO targets and help to bring the students who were skill-deficient upon their arrival at the school to grade level. The 10th grade curriculum included a double-block English course and two math courses: Geometry and an Academic Workshop that focuses on developing algebraic skills. Students’ remedial needs were determined by their performance on ongoing internal benchmark testing as well as teachers’ assessments. The benchmark assessments are given every six weeks leading up to the DC CAS state standardized assessments and are aligned to the Common Core standards.  Thurgood Marshall Academy was able to track student growth and comprehension to design classroom instruction tailored to address exhibited needs.  In addition, based on SY11-12 program evaluation, Thurgood Marshall Academy had additional Saturday math sessions with the 10th grade Geometry and Academic Workshop instructors who gave students an additional four hours of instruction per week in an effort to increase proficiency from November to April.
Results:  The latest DC CAS results show that Thurgood Marshall Academy students, for the second year in a row, had the highest math proficiency of all open enrollment high schools with 87% of students being proficient and placed fourth overall in reading with 62% proficiency. When looking at the impact of double block instruction, Thurgood Marshall Academy analyzed student growth data. Student growth is currently measured by two metrics in Washington, DC, the Median Growth Percentile (MGP) and Student Accountability Growth Index (SAGI). Results of the 2012-13 showed that Thurgood Marshall Academy 10th graders had a 70.5% MGP in reading and 87% in math, far exceeding student growth for the median. In terms of the Student Accountability Growth metric, 91.3% of students received a growth score >0 in math and 65.5% received a growth score of >0 in reading. These growth metrics demonstrate that students at Thurgood Marshall Academy are exceeding the anticipated growth had they not received double-block instruction. 
Conclusion: Student growth data and DC CAS results indicate that Thurgood Marshall Academy students are performing above statewide averages in reading and math. Thurgood Marshall Academy will continue to offer both math and reading in double-block format and look to achieve similar results for SY12-14.  Prior to the announcement of DC CAS scores, school leadership decided to start additional remediation sessions for reading in SY13-14. Thurgood Marshall Academy was successful in securing funding through the SOAR: Improving Academic Quality program to support this effort. Funding will be used to cover supplemental classroom supplies and materials, professional development opportunities for English instructors, and other related costs associated with additional instruction time. Thurgood Marshall Academy’s leadership hopes that this initiative will yield similar results to those seen in math.
Initiative #2: Data Driven Instruction
Hypothesis: Inputting and analyzing assessment data will inform classroom instruction and professional development needs, thus increasing student achievement.
Action: Thurgood Marshall Academy use of data is based on a formative and summative assessment program. The Performance Series assessment is used to diagnose student grade level equivalencies. The assessment is given at the beginning and end of students’ 9th grade year and at the end of students’ 10th grade year. This summative assessment indicates student growth on grade level equivalencies in math and reading. Corresponding to the diagnostic, the school uses a formative internal Benchmark assessment program to inform classroom instruction. The benchmark assessments—aligned to the Common Core standards—occur every six weeks for 9th and 10th grade students in their English and Math courses. Within a week of testing, teachers participated in grade level and content meetings to analyze the data and develop strategies to improve areas of weakness based on student results. Data was analyzed at the student, classroom, and grade level. Teachers complete Classroom Instructional Plans (CIPs) to identify standards that students have mastered and areas for remediation. 
Data from the pre-diagnostic testing of incoming 9th graders also helped Thurgood Marshall Academy make informed scheduling decisions, allowing students who needed the extra support to be placed in the appropriate level of math and reading workshops. Thurgood Marshall Academy placed 13 students who tested on below the 5th grade level in math workshop; each student demonstrated growth as measured by the accountability index score of the ESEA waiver on the 10th grade math DC CAS.  Additionally, this pre-diagnostic testing helped Thurgood Marshall Academy identify those students who tested above grade level. These students were placed in honors English and into the five year math sequence, allowing them to have completed AP Calculus AB by graduation. Test results also shape internal professional development and are used to determine participation in external professional development opportunities.
Results:   As a result of the Benchmark Assessment program, four half-day professional development sessions were held for teachers to review and analyze student test data. During these sessions, curriculum and classroom instruction strategies were created that were linked to student outcomes on the benchmark assessments. In total, 103 tenth grade students took all four benchmark assessment tests in English. Forty-four students, between Benchmark one and Benchmark 4 averaged out to the “proficient range”; 42 of these students scored proficient on DC CAS. In terms of math, 96 tenth grade students completed all four benchmark assessment tests during SY12-13. Eighty-one of these students, between Benchmark one and Benchmark 4, averaged out to the “proficient range”; all 81 scored proficient on DC CAS. As previously stated, 87% of Thurgood Marshall Academy 10th grade students scored proficient or above on the 2013 DC CAS; 62% were proficient in reading. 
Conclusion: Thurgood Marshall Academy will continue to analyze data is a systemic way to inform instruction and administer its Benchmark Assessment program. Data analysis will be conducted at the student, classroom, grade, and teacher level.  This data will be used to inform classroom instruction, thus having a positive effect on student achievement as indicated by SY12-13 results. 
Initiative #3: Parental Involvement
Hypothesis: Parental Involvement and participation will help to increase student accountability and achievement
Action: In 2009, Thurgood Marshall Academy hired a Parental Involvement Coordinator to keep families informed on various activities and initiatives in the school. During SY12-13, the Parental Involvement Coordinator worked closely with the Academic Director to plan diverse workshops that covered such topics as: TMA Resources-Using Net Classroom, The Schools Student Information System; Preparing your Student for Portfolio; and Academic Writing-Understanding Project Rubrics. These workshops supplemented quarterly parent/teacher conferences. In addition to these general workshops, parents were provided opportunities in understanding the college application process at Thurgood Marshall Academy. 
The college counselor held informational sessions for all grade levels throughout the year. There was an underclass parent night in which the college counselor discussed SAT prep, the benefits of AP courses, and college visits. For seniors, Thurgood Marshall Academy held a Tax Preparation/FAFSA night where parents received free tax services and assistance in completing the FAFSA application. The FAFSA application is the financial aid determinant for a student’s tuition and contribution. Additionally, as is tradition, there was a senior parent dinner organized by parental involvement coordinator as an appreciation to parents’ dedication and involvement throughout their child’s tenure at Thurgood Marshall Academy. 
Beyond a focus on college with parents, Thurgood Marshall Academy reached out to parents in a variety of ways to engage them in their students’ academic achievement. Parents received monthly mailings/newsletters that included a school calendar, academic happenings, and celebrated student achievements. . Parents also received regular academic progress reports and regular reports regarding  students’ benchmark data, attendance history and a record of significant disciplinary infractions. Additionally, teachers maintained a minimal level of parent contact, as it is tied to teacher evaluation.
Results: Eighty-eight percent of parents attended at least one event throughout SY12-13 which indicates a 7% increase from SY11-12.  One well attended workshop this year was “Preparing your Student for Portfolio.” This workshop was created to increase student portfolio passing rate, which was 63% in spring of 2012. Data shows that in spring of 2013, 69% of students who presented portfolio passed; a 6 percent increase. Other positive results are reflected in Thurgood Marshall Academy’s college access program.  Due to the college workshops, 100% of students successfully completed their FAFSA and the class of 2013 received $4.2 million in financial aid, scholarships, and loans. Parents continued to frequently use NetClassroom, a web-portal access to the school’s student information system (SIS) providing them with current information pertaining to their child.
Conclusion: Thurgood Marshall Academy will continue to employ the Parental Involvement Coordinator in SY13-14. Workshop topics will be reviewed to offer grade specific support, with targeted focus on reading comprehension and the assistance needed from parents.
Initiative #4: Professional Development
Hypothesis: If teachers are provided internal and external professional development opportunities, they will demonstrate improved effectiveness, content knowledge and use of teaching strategies.
Action: The 2012–13 school year began with an intense, two-week Teaching Academy. New teachers received two additional days of training to acclimate to Thurgood Marshall Academy’s program. The Academy provides time for all teachers to collaborate in departments and grade levels for curriculum design and implementation. Teachers focused on vertical and horizontal alignment of the curriculum and worked in professional learning circles to craft their practice.
In 2012–13, professional development (PD) provided time for teachers to share best practices and research, align curriculum to departmental goals, and monitor classroom management and instruction skills. The regular professional development calendar in 2012–13 included weekly conferences within each  department, grade-level, and professional development groups, which met on a rotating schedule. The program allowed teachers to choose one of three session tracks for the Professional Development  groups, which were developed and led by other faculty and staff.  Sessions changed each semester and included the following programs: Student Motivation and Engagement, Creating School-Wide Initiatives to Support 9th-grade students, and Student Achievement Goal Tracking & Strategies for Increased Student Achievement. Beyond the weekly meetings, teachers participated in four half-day professional development sessions on Benchmark data results (9th and 10th grade teachers) and student achievement goal-setting (11th and 12th grade teachers). School year 2013–14 will include similar cross-discipline programming. Faculty members also participated extensively in the national professional development community, attending conferences with professional organizations such as the National Council of Teachers of Mathematics, the American Council on the Teaching of Foreign Languages, National Science Teachers Association, FOCUS (e.g., a seminar on preparing for the PARCC exam), PLACES Common Core Consortium, and professional development opportunities for technology and special education.
The Instructional Coach continued to work individually with teachers throughout the 2012–13 school year to provide suggestions for improved teaching methods and classroom management. The Instructional Coach spent five hours per day observing teachers’ classes, meeting with them in small groups and individually, and giving them feedback on best practices. Teachers reached out to the Instructional Coach if they had problems with issues such as curriculum development, lesson-planning, or classroom management. This allowed the Instructional Coach to tailor her schedule to spend more time with the teachers with greater needs.
Thurgood Marshall Academy’s leadership used teacher evaluations that included student achievement metrics to help determine effectiveness.
Results: By year end, not one teacher was deemed ineffective; 43% were determined to be highly effective.  Sixty-four percent of teachers improved their observation score from semester 1 to semester 2; of the remaining 10 teachers, five had negligible differences in their scores (<.2).
Conclusion:  Thurgood Marshall Academy will continue providing internal and external professional development opportunities for SY13-14. The new goal is to have at least 50% of teachers highly effective by year end.
Initiative #5: Supplemental Supplies and Materials
Hypothesis: Providing teachers with supplemental instructional materials will enhance instruction, directly improving student achievement.
Action: Thurgood Marshall Academy used a portion of its Title I funding to purchase supplemental materials for some of its core classes in SY12-13, which included math, science, and English. Thurgood Marshall Academy purchased the Accelerated Math software, created by Renaissance Learning, to deliver supplemental math assistance to students. Accelerated Math is an online tool that allowed the math instructor to assess students based on assigned objectives. Students were able to work through the program at their own pace and could only move on to the next level objective after demonstrating mastery in the current objective. If a student was not able to pass the objective, the software would give immediate feedback and send an alert to the math instructor. Once the instructor received the report, a review assignment was created to help the student in the areas of weakness. This was an effective tool that students were able to use from any computer that had internet connection, allowing students to work without as much demand on in-school technology. 
Beyond additional materials for math instruction, Thurgood Marshall Academy purchased novels and other supplemental materials that complemented the updated textbooks for English instruction. Science also received supplemental materials for physics and chemistry to enhance classroom instruction. According to “The Effects of Hands-On Activities on Student Understanding and Motivation in Science” written by Kimberly Vogt of the University of Dayton, students are better engaged in science when exposed to hands-on experimentation. A student will have increased motivation and will be able to better grasps scientific applications than by just receiving the lesson out of a textbook. This approached was used at Thurgood Marshall Academy in both the chemistry and physics courses in SY12-13. Chemicals were purchased to allow students hands on application in testing chemical reactions to temperature, mixing solutions, and other physical variables. The physics instructor purchased supplies for various supplemental labs including the egg-drop lab, which tested gravity and momentum.
Results: Based on DC CAS data, 87% of students scored proficient or higher in math, and 62% scored proficient in reading. In terms of science, both Chemistry and Physics had course passing rates of 92% and 96% respectively, with instructors saying that student engagement was elevated throughout the year.  
Conclusion:  Thurgood Marshall Academy will continue to monitor what supplemental resources are needed to continue increasing student achievement outcomes.
Initiative #6: Double-block Advanced Placement (AP)
Hypothesis: By providing 90 minutes of rigorous AP instruction every day, not only will student passing rates increase, but it will help close the racial achievement and participation gap on exams.
Action: 
Historically, results for African American students nationwide on Advanced Placement (AP) exams have lagged behind their white peers. Data released by the College Board in 2012 showed that African Americans nationally and locally trailed behind almost all racial groups in terms of Advanced Placement participation and passing rates. Nationally in 2012, only 29% of exams taken by African Americans earned a passing score (3 or higher) and only 6% of all exams taken were by African Americans.  This is just a fraction of the achievements of their white counterparts who had a 58% passing rate and comprised 56% of exams taken.  In DC, African American AP participation is higher than the national average (33%) but only 18% earned a passing score compared to 82% of whites.  
To increase African-American AP participation, Thurgood Marshall Academy expanded its Advanced Placement (AP) program to include six course offerings: US History, Government, Language; Literature; Calculus AB; and Computer Science, each offered every day, which is double the amount of time and course load for a typical AP teacher and student. Notably, 100% of students at Thurgood Marshall Academy are African American. 
Results:  In SY12-13, 50% of all graduating seniors enrolled in at least one AP course during their time at Thurgood Marshall Academy.  SY12-13 rendered a 13% passing rate (scoring a 3 or higher).  
Conclusion: Thurgood Marshall Academy increased the number of AP courses offered in the 2012-13 school year. The addition of two new courses in Computer Science and Calculus A/B demonstrated that there is much room for improvement. While students were not successful in earning a passing score of 3 or higher on these exams, Thurgood Marshall Academy’s leadership understands that when new classes are added to the schedule, there exists much room for improvement for the following year.  Teachers who led the two new AP courses determined, based on the year-long observations, that students in AP STEM courses need additional support beyond the school day in order to perform at a level that yields passing scores on the year-end exam. Planned initiatives to support AP Calculus and AP Computer Science students for next year include additional Saturday tutoring and other wrap-around support programming such as the school’s competition Robotics team, that integrate STEM concepts and provide real-world applications for the material learned in class.                                 
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